
Rationale  

Marking is an essential part of planning, assessment, teaching and learning. Responding to pupils’ work through constructive comment acknowledges 

achievement, promotes positive attitudes and behaviour and leads to an improvement in standards. Teachers follow an agreed system and consistent 

procedures in responding to pupils’ work in order to give clear messages to pupils, parents and other teachers about individual progress. Evidence of our 

response to pupil’s work can be found recorded in books, but much of Key Stage 1 work is practical and much response is verbal. A great deal of verbal 

praise is given. We use our judgement as professionals in a constructive way when working with young learners to take their learning forward. We believe 

that the most effective way of marking for all pupils is through dialogue.  

 

Aims  

 To assist learning 

 To provide information for assessment 

 To encourage, motivate, support and promote positive attitudes 

 To inform planning 

 To promote higher standards 

 To correct errors and clear up misconceptions 

 To recognise achievement, presentation and effort 

 To provide constructive feedback 

 To show pupils that we value their work 

 To allow pupils to reflect on their past performances and to set new targets together with the teacher 

 To ensure consistency and continuity in feedback across the school so expectations are clear for teachers, pupils and parents.  

 To contribute to staff well-being 

Learning Objectives 

 Follow consistent practice throughout the school 

 Are constructive 

 Are related to needs, attainment and ability 

 Are short and concise 

 For foundation subjects, link to the foundation assessment criteria 



Success Criteria 

 Ensures that pupils know how well they are doing and what they need to improve to make further progress 

 Provide pupils with opportunities to assess their own work and that of others 

 Are related to specific targets (success criteria) which are shared and made clear to the pupils in advance 

 

Teaching and Learning  

This policy reflects and reinforces the aims that marking will assist learning by motivating, highlighting and target setting. Thus, reinforcing what the pupils 

have learnt and identifying the next steps.  

Broad Guidelines  

 Marking includes verbal and written feedback.  

 Work is marked as quickly as possible, i.e. same day or next day.  

 Work will not always be marked in detail (except for those pupils named on the marking cycle for that day), but it will be checked and the learning 

objective acknowledged (ticked or highlighted). This simply indicates that work has been seen and can be done as the teacher moves around the 

room. A focus on productivity and presentation will be expected every day as teacher or LSA circulates. 

 Comments are positive and constructive with appropriate praise given 

 Differentiated comments encourage a dialogue between the teacher and pupil 

 Marking sets targets to ensure pupils are motivated and involved in their progress journey 

 In English and Maths, at least one pupil from each table group will be marked in detail each day on rotation to ensure any misconceptions are 

spotted and acted upon. If misconceptions are spotted then the whole group’s work needs to be marked in detail.  

 In Years 2 – 6, Big Write will be marked in detail, for all pupils, for weeks 1 and 2 of the cycle.  Good examples of the success criteria, including a 

grammar objective, being met will be highlighted and given in written feedback.  Next steps will be provided to support improvements. 

 There may be times when it is appropriate for a LSA to annotate work.   Work marked by an adult other than the class teacher should be initialled 

(including supply and regular cover).   

 Red pen is used by the teacher, and care is always taken to preserve the integrity of pupils’ work. 

 Marking can sometimes be done in the classroom with the pupil or a group.  

 Pupils are encouraged to evaluate their own and other’s achievements against the success criteria in verbal or written form (using blue pen).  



 Responding to teachers’ comments is a skill and pupils will be taught how to reflect on these and respond to them. Time will be built into the 

timetable to allow pupils to respond to comments and feedback. From years 2 to 6, Teachers/LSAs mark in red pen and pupils respond in green pen. 

Pupils correct and evaluate their work with green pen.  This begins in the summer term for year 1 pupils.   

 At the end of a lesson, pupils are encouraged to Self-Assess and use the ‘traffic light’ system to let their teacher know how they feel they achieved 

with their learning. 

Monitoring, Evaluation and Review  

A key aspect of the phase leaders, subject leaders and senior leadership team’s role is to monitor, evaluate and review the effectiveness of the marking and 

feedback procedures throughout the school. This is achieved in a variety of ways including reviewing planning, scrutinising work, discussions with staff and 

pupils, observing in lessons, providing appropriate and high quality resources. Phase Leaders will maintain dialogue with colleagues in their phases to 

ensure the Marking and Feedback policy is being adhered to appropriately and this is recorded on LLO once per term or more frequently if required.  

Expectations for verbal feedback 

 Feedback is linked to the LO/SC and the pupil’s target.   

 Feedback is positive and the things pupils can do/did well are highlighted in green so the pupils know to repeat these again. 

 Effective feedback requires thinking/reflection time to take place so such time must be allocated within lessons so that pupils can self-assess work.     

 Targets are discussed with the pupils 

Expectations for written feedback (marking) 

The teacher should regularly plan time to mark alongside the pupil giving verbal feedback so the pupil improves their work in the lesson.  If this is not 

possible then written feedback after the lesson will be used to check work and give diagnostic feedback where appropriate. 

 All work will have some indication that it has been checked by the teacher – this will be acknowledging whether or not the LO is achieved. Indicated 

that is has been achieved using a green highlighter or a tick.   

 Any comments the teacher makes are in red pen, and the pupils show their responses in green pen. 

 Next steps are to move the child’s learning on (for that individual) or to address a misconception which is evident in the child’s work; these should 

be differentiated and accessible for the children.  

 Responses are checked by the class teacher to ensure there are no misconceptions – this will then close the cycle.  Where there are barriers to 

learning this is addressed by the teacher.  

 There should be some sort of feedback/checking from the teacher where pupils have carried out peer or self-assessment. 



 Marking must be neat – teachers are role models of handwriting and presentation. 

 Work completed by cover teachers will have their initials, however, unplanned/ad hoc cover arrangements remain the responsibility of the class 

teacher.  



Year Group Subjects 

 Pupil initiated tasks will be indicated with CI. Adult led tasks will be indicated with w/s. 

  Work will be dated by the adult. 

 The feedback given to Foundation Stage pupils will mostly be verbal at the time of the activity however written 
comments will be used in pupils writing books to inform the teacher of next steps. 

 Smiley face/stars/stickers will be used to reward effort and achievement. 

 Teacher’s scribe emergent writing where spelling is unclear  

 Comments and next steps on observation/photo sheets 
 

Foundation Stage 

Year 1 and 2 
 
 
Misconceptions 
Where significant 
misconceptions have been 
found for a pupil identified 
on the marking cycle, the 
teacher MUST then look at 
the rest of the group. 
 
Verbal feedback 
Regular feedback in lesson 
to individuals – work 
annotated briefly with the 
focus of the feedback e.g. 
connectives. 

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group 
will be marked each day on rotation (approx. 6-10 books a 

day) to ensure every pupil’s book is seen in detail each 
week. Any extended/longer pieces of work must be marked 

for every child e.g. end of a unit.  
 

 In Year 1, pupils’ work 
will be marked in detail 
with the pupil through a 
conference. This will be 
a minimum of weekly. 

 Verbal/written feedback 
to be provided to 
identify next steps for 
learning. 

 Correct punctuation 
errors where 
appropriate using the 
codes.  

 Attention will be drawn 
to incorrect formation 
of letters by circling and 

 Correct work will be 
ticked.  

 Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

 Number reversals will 
be corrected. Examples 
to be shown in book and 
pupils will be 
encouraged to practise.  

 Verbal Feedback will be 
used whenever possible.  

 Adult supported work 
will be identified using 
w/s.  

 Verbal/written feedback 
to be provided to 
identify next steps for 
learning. 

 Scientific language and 
Blooms questioning is 
always used  

 Correct spelling of up to 
5 specific key words. 
Pupils to copy these out 
three times in the 
margin 

 Pupils reflect on 
previous science learned 
and respond to teachers 
marking 

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Correct spelling of up to 
5 specific key words. 
Pupils to copy these out 
three times in the 
margin 

 Marking will focus on 
the LO and SC.  

 Where possible marking 
will provide the pupil 
with an opportunity to 



modelling of correct 
examples in book to 
copy and pupils will be 
encouraged to practise. 

 Spelling Test results 
should be recorded each 
week and placed in the 
year group assessment 
folder 

 Traffic lights daily 
 

Big Writing 

 Once a week in year 2 
and a unit per half term 
in year.  Big Write will 
be marked in detail for 
every pupil using 
highlighting and next 
steps for learning 
against the Success 
Criteria/grammar focus.  

 Quick response marking 
will be used to inform 
planning and immediate 
intervention 
opportunities. These will 
also inform maths 
meetings which take 
place outside of the 
maths lesson 

 A more detailed 
evaluative comment 
relating to learning 
should be made once 
per week and the next 
steps for learning should 
be indicated 

 Traffic Lights daily 

 Number superstars 
results should be 
recorded each week on 
the template provided 
and placed in the year 
group assessment folder 

 Arithmetic score should 
be recorded when 
carried out and placed 
in the year group 
assessment folder 

 Adult to scribe for pupil 
if appropriate.  

 A more detailed, 
evaluative comment 
related to the work 
should be given to the 
focus group where 
possible.  

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Traffic Lights for each 
session 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/lessons  

engage, usually through 
the use of a reflective 
question linked to the 
SC.  

 Pupil’s attitude and 
response to the topic 
might also be 
commented on. 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/ 2 lessons (where 
blocking a subject takes 
place this cycle takes 
place per lesson not per 
week e.g. 15 children 
marked lesson 1 & 15 
lesson 2) 

 Traffic lights for each 
session.  

 

 

 



 



Year 3 and 4 
 
 
Misconceptions 
Where significant 
misconceptions have been 
found for a pupil identified 
on the marking cycle, the 
teacher MUST then look at 
the rest of the group. 
 
Verbal feedback 
Regular feedback in lesson 
to individuals – work 
annotated briefly with the 
focus of the feedback e.g. 
connectives. 

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group 
will be marked each day on rotation (approx. 6-10 books a 

day) to ensure every pupil’s book is seen in detail each 
week.  Any extended/longer pieces of work must be 

marked for every child e.g. end of a unit. 
 

 As teachers circulate the 
room, they will 
conference with pupils 
so that each pupil has a 
conference once a 
week.  Conferences can 
be group or individual 

 Verbal/written feedback 
to be provided to 
identify next steps. 

 Correct punctuation 
errors where 
appropriate.  

 Correct grammar errors 
where appropriate 

 Pupils will be given the 
opportunity to read 
through their work and 
marking comments and 
self-correct/edit 

 Traffic lights daily 

 Spelling Test results 
should be recorded each 
week and placed in the 
year group assessment 
folder 
 

 Correct work will be 
ticked.  

 Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

 Verbal Feedback will be 
used whenever possible.  

 Adult supported work 
will be identified using 
w/s.  

 Quick response marking 
will be used to inform 
planning and immediate 
intervention 
opportunities. 

 A more detailed 
evaluative comment 
relating to learning 
should be made once 
per week and the next 
steps for learning should 
be indicated 

 Make sure that you 
build in time to your 
lesson to allow pupils to 

 Verbal/written feedback 
to be provided to 
identify next steps for 
learning. 

 Mark for process and 
factual scientific 
understanding shown in 
oral and written work.  

 Scientific language is 
used always 

 Correct spelling of up to 
5 specific key words. 
Pupils to copy these out 
three times in the 
margin  

 Pupils reflect on 
previous science learned 
and respond to teachers 
marking 

 Adult to scribe for pupil 
if appropriate.  

 A more detailed, 
evaluative comment 
related to the work 
should be given to the 
focus group where 
possible.  

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Correct spelling of up to 
5 specific key words. 
Pupils to copy these out 
three times in the 
margin 

 Marking will focus on 
the LO and SC.  

 Where possible marking 
will provide the pupil 
with an opportunity to 
engage, usually through 
the use of a reflective 
question linked to the 
Learning Objective/SC.  

 Peer marking should be 
actively encouraged and 
carried out using a blue 
pen 

 Pupil’s attitude and 
response to the topic 



 

 

 

 

 

Big Writing 

 Once a week Big Write 
will be marked in detail 
for every pupil using 
highlighting and next 
steps for learning 
against the Success 
Criteria/grammar focus.  

 

review the comments 
you have made. 

 Number superstars 
results should be 
recorded each week on 
the template provided 
and placed in the year 
group assessment folder 

 Arithmetic score should 
be recorded when 
carried out and placed 
in the year group 
assessment folder 

 Traffic lights daily 

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Traffic Lights for each 
session 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/lessons 

 Where appropriate 
teacher add a further 
‘challenge’ question 
(this can be generic)  

might also be 
commented on. 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/ 2 lessons (where 
blocking a subject takes 
place this cycle takes 
place per lesson not per 
week e.g. 15 children 
marked lesson 1 & 15 
lesson 2) 

 Traffic lights for each 
session. 



Year 5 and 6 
 
 
Misconceptions 
Where significant 
misconceptions have been 
found for a pupil identified 
on the marking cycle, the 
teacher MUST then look at 
the rest of the group. 
 
Verbal feedback 
Regular feedback in lesson 
to individuals – work 
annotated briefly with the 
focus of the feedback e.g. 
connectives.  

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group 
will be marked each day on rotation (approx. 6-10 books a 

day) to ensure every pupil’s book is seen in detail each 
week.  Any extended/longer pieces of work must be 

marked for every child e.g. end of a unit. 
 

 Once a week Big Write 
will be marked in detail 
using highlighting and 
next steps for learning 
against the Success 
Criteria.  

 As teachers circulate the 
room, they will 
conference with pupils 
so that each pupil has a 
conference once a 
week.  Conferences can 
be group or individual 

 Verbal/written feedback 
to be provided to 
identify next steps. 

 Pupils should maintain a 
log of all published work 
and include one 
piece/term in Year 5 
that is up levelled 
through conferencing  

 Pupils should maintain a 
log of all published work 
and include one piece/ 
half term in Year  6 that 

 Correct work will be 
ticked.  

 Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

 Verbal Feedback will be 
used whenever possible.  

 Adult supported work 
will be identified using 
w/s.  

 Quick response marking 
will be used to inform 
planning and immediate 
intervention 
opportunities (mini-
plenaries) 

 A more detailed 
evaluative comment 
relating to learning 
should be made once 
per week and the next 
steps for learning should 
be indicated 

 Make sure that you 
build in time to your 

 Verbal/written feedback 
to be provided to 
identify next steps. 

 Mark for process and 
factual scientific 
understanding shown in 
oral and written work.  

 Scientific language is 
used always 

 Correct spelling of up to 
5 specific key words.  
Pupils to copy these out 
three times in the 
margin 

 Pupils reflect on 
previous science learned 
and respond to teachers 
marking 

 Adult to scribe for pupil 
if appropriate.  

 A more detailed, 
evaluative comment 
related to the work 
should be given to the 
focus group where 
possible.  

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Correct spelling of up to 
5 specific key words.  
Pupils to copy these out 
three times in the 
margin 

 Marking will focus on 
the LO and SC.  

 Where possible marking 
will provide the pupil 
with an opportunity to 
engage, usually through 
the use of a reflective 
question linked to the 
Learning Objective/SC.  

 Peer marking should be 
actively encouraged and 
carried out using a blue 
pen 

 Pupil’s attitude and 
response to the topic 



 

 

 

is up levelled through 
conferencing  

 Correct punctuation 
errors where 
appropriate.  

 Correct grammar errors 
where appropriate 

 Pupils will be given the 
opportunity to read 
through their work and 
marking comments and 
self-correct/edit 

 Traffic lights daily 

 Spelling Test results 
should be recorded each 
week and placed in the 
year group assessment 
folder 

 
Big Writing 

 Once a week Big Write 
will be marked in detail 
for every pupil using 
highlighting and next 
steps for learning 
against the Success 
Criteria/grammar focus.  

 

lesson to allow pupils to 
review the comments 
you have made. 

 Number superstars 
results should be 
recorded each week on 
the template provided 
and placed in the year 
group assessment folder 

 Arithmetic score should 
be recorded when 
carried and placed in 
the year group 
assessment folder 

 Traffic Lights daily 

 Aim to mark 15 books 
(range of abilities) per 
lesson (focus group 
during lesson + 9/10 
others before next 
lesson)  

 Traffic Lights  for each 
session 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/lessons 

 Where appropriate 
teacher add a further 
‘challenge’ question 
(this can be generic)  

might also be 
commented on. 

 Every pupil’s book will 
have been marked in 
detail once every 2 
weeks/ 2 lessons (where 
blocking a subject takes 
place this cycle takes 
place per lesson not per 
week e.g. 15 children 
marked lesson 1 & 15 
lesson 2) 

 Traffic lights for each 
session. 



Traffic Lights: 

Represents I understand  

Represents I understand but I need more practice  

Represents I do not fully understand and I need more help 

The traffic light system should be used for each lesson in all curriculum areas and should be placed on the top right hand corner of the page. 

Marking Codes: 

LO   

  

Meeting or exceeding the LO highlighted green or a tick against the LO at the top of the page to indicate the LO has been 
achieved.  

 
Green highlighter used to indicate great work (Green for Great!) and if the LO has been achieved either  or highlight  

* *    
 

Jumbled sentence/phrase needing rewriting 

Sp    
 

Spelling error (spelling corrected in margin and pupil to copy x 3) 

Gr    
 

Grammar error 

0     
 

Punctuation error, missing punctuation, incorrectly formed number or letter (incorrect formation should be modelled and 
pupils provided the opportunity to practise) 

^ Missing word 

VF    
 

Verbal Feedback given 

   
Next Steps for learning – this question should move the learning on for that individual or address a misconception that 
took place in the learning.   

// or /  New paragraph/line required 

 
Up-level 

w/s    with support 

I Independent (used to indicate where the task has been completed independently where support is usually given) 



Next Steps are an important part of learning and allow us to both stretch the pupil’s abilities and assess their understanding. Some may find 

next steps easy to generate whilst some may find that the process of finding/deciding on one a challenge. The purpose of these examples is to 

help you to generate ideas for next steps, to encourage you to ‘think outside the box’ and ensure next steps are consistent and challenging 

across the school and in all subjects.  

The depth of your knowledge of the context is key, if you are unsure of a topic carry out some additional research. It is important to have an 

idea of what progression looks like within that area/context and also how children learn about the particular context. When you are 

deciding/creating your next steps, it is important to consider the learners. Despite the lesson/resources being pitched at an age appropriate 

level there may still be children in your class who require additional support to show what they know and can do in terms of the assessment 

focus. Providing scaffolding for students who may face barriers to carrying out the task may be required, but check they are still on track to 

meet the lesson objective/overall assessment focus.  Higher order Bloom’s sentence stems should be used to write high quality next steps.   

Examples: 

An important part of assessment for learning is talking with students about their ideas. You will learn far more about what they know and can 

do if you have these conversations. This can be done individually, in small groups, or with the whole class 

Oral Next Steps:  

Self-assessment doesn’t necessarily have to be a written task. Discussion starters that ask students to further explain their responses can be another way of 

encouraging students to think about their learning: for example: 

• Tell me more. 

• Why do you think that? 

• Can you justify that? 

• What was difficult about that task? 

• Explain why you agree / don’t agree. 

• What else do you need to know? 

• What do you think you need to do next? 

• What did you learn from doing this task? 

 Can you explain what is wrong with this statement? 

 What do you notice about the following 



Next step examples TT based 

Below are a range of examples you could use generated from target tracker, this is a good way to assess if a child could be moved up from ‘working 

towards’ to ‘achieved’ especially if they have included the statement in their work. The following next steps will work best alongside your grammar/lesson 

focus for that year group. 

 



  

Maths 

Next steps can be used to address misconceptions, consolidate the learning (if needed) or to move the learning on. 

               LO not met                                                 LO met moving learning on/reasoning  

     

 

 

 

 



History 

Next steps using higher order thinking Bloom’s questions starters to explain, create and compare  

 



   

 

 

 

 

 



                                                                                                                                                                                                       



 

 



  


